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Abstract

Introduction: Education in school is considered to be the most important
part of every adolescent's life, and exposure to a traumatic experience in
this disturbing period can greatly affect it. However, trauma does not only
lead to negative consequences and psychological trauma, as sometimes it
also induces positive changes called “post-traumatic growth”. The main
objective of this study was to explore the students' lived experience of
academic factors affecting their post-traumatic growth.

Methods: This qualitative study employed a descriptive phenomenological
method. The participants were 15 male and female adolescent students
sponsored by an NGO supporting orphans in Isfahan and were selected
based on purposive sampling. The data were collected using semi-
structured and in-depth interviews, and analyzed by Colaizzi’s 7-step
method in MAXQDA software.

Results: After data analysis, 296 primary codes were extracted and
classified into 11 categories. Then, 4 main themes including the school
support network, teacher's role, school attachment, and academic well-
being appeared in the participants' experiences.

Conclusion: It can be concluded that post-traumatic growth after the
father’s sudden death among adolescents is affected by several academic
factors such as the school support network, teacher's role, school
attachment, and academic well-being. Therefore, schools can provide a
suitable context for students to reach this growth by developing and
implementing appropriate counseling and intervention programs.
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Introduction

raumatic events are integral parts of
human evolution. A trauma is an
unfortunate and unpredictable event

person (1). Experiencing a traumatic event,
when a person is going through one of the
most sensitive ages such as adolescence,
leaves the most unpleasant impact because
adolescence itself is the starting point of

that a person or those around him/her
consider it to threaten the life, psychological
well-being, and social functioning of the

significant changes in various biological,
identity, psychological, social, and spiritual
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aspects of life and is one of the most
challenging stages of human life (2).
Moreover, during this time, all adolescents
have other concerns that increase their
stress. One of the most important of these
is academic concerns, including trying to
get good grades, choosing a major,
entrance exams, transitions, or academic
failures (3). However, the experience of a
traumatic event can change the whole
cycle of development and create a storm of
tension for the adolescent (4). Studies have
shown that one of the most damaging and
exhausting experiences for an adolescent is
the sudden loss of a loved one, especially a
parent (5). Meanwhile, the sudden death of
the father creates many psychological
pressures for the adolescent child by
creating problems for the whole family (6).
This can weaken relationships or create
mental health problems such as emotional
turmoil, post-traumatic stress disorder,
depression, and anxiety disorders (7).
Since adolescents spend most of their time
in school, the loss of a parent can influence
their academic performance and adversely
affect their career aspirations and success
and performance. It might lead to frequent
absences, and insufficient concentration
due to common mental preoccupations,
sometimes leading to more serious
outcomes such as dropping out of school,
running away from school, or creating
other problems in the school environment
(8,9).

However, the findings of recent studies
promise positive changes after dealing with
traumatic events. For example, grieving
individuals are challenged not only by the
emotional aspects of losing an intimate
person but also by adjusting to a new life
without the missing person (10). Accordingly,

it can be acknowledged that adolescents
may experience some psychological
stress and maladaptive behaviors after
experiencing a very stressful life event, but
they can reassess and redefine their life
priorities and move toward their goals
with determination by changing their
attitudes toward the world around them
(11). This phenomenon is known as
post-traumatic growth (PTG) (12). Post-
traumatic growth covers a wide range
of positive personal and psychological
changes that occur after struggling with
challenging and exhausting living conditions
(13). These changes are as follows: (a)
The development of a network of
relationships with others and greater
intimacy with them, (b) new possibilities
that indicate the creation of a new path
or opportunities, (c) the ability of a person
that points to an increase in inner strength
and self-reliance in adversities, () a
spiritual change or understanding of
experiences and the strengthening of
spiritual beliefs, and (f) appreciating the
life and discovering its value (14).

The studies conducted among different
groups experiencing traumatic events
suggest that adolescents and young adults
are more likely to undergo development
and growth than others (15). For instance,
Stein et al. studied people who had reached
the age of puberty, experienced the loss
of a close friend, and found that personal
change meant a change in personality,
values, individual identity, and type of
worldview, and individual behavior meant
a change in interactions with others as
instances of post-traumatic growth (16).
Taku and McDiarmid also reported
that post-traumatic growth has a positive
effect on adolescent self-esteem. However,
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they argued that self-esteem increases
if the adolescent's changes after an
unfortunate event are consistent with
his/her family's value system (17). There
have also been studies on post-traumatic
growth and education. For example, it
was shown that post-traumatic growth
and resilience have a negative relationship
with adolescent academic burnout (18),
or such growth can manifest itself in
the form of increased motivation and
having full attention to academic and career
choices (19). Therefore, according to
students, developing programs to increase
post-traumatic growth in school is essential
(20).

Based on what was mentioned, it is
important to pay attention to the role of
educational factors in experiencing growth
after a traumatic event, such as the sudden
loss of a father for students who are facing
the changing period of adolescence.
Therefore, the present study aimed to
explore the lived experience of adolescents
with a focus on academic factors affecting
their post-traumatic change.

Methods

This qualitative study was conducted using
a descriptive phenomenology method. This
method, without subjective judgments,
provides a deeper understanding of
individuals’ intended meaning and direct
and immediate description of their experience
of the phenomenon in question (21).

The participants were selected using
purposive sampling (22). One of the
criteria for entering the study was having
the experience of the sudden loss of the
father in the last two years. Research
shows that traumatic events that occurred
at least two years before have a stronger
relationship with positive developmental
changes (23). Another inclusion criterion
was primary screening to select the
adolescents who experienced post-traumatic
growth as measured based on a valid
questionnaire (24). Sampling continued
until the data were saturated, and data
analysis was performed simultaneously
with sampling. The research sample
included 15 participants (9 female and 6
male students) aged 14 to 17 years (Table
1).

Table 1. The participants’ demographic characteristics

Participant Gender

Educational Age at the time of the Age at the time of the

grade
1 Female Second 11"
2 Female Second 11"
3 Female  First 11"
4 Female  First 11"
5 Female  First 10"
6 Female  First o
7 Female Second ot
8 Female Third oth
9 Female  First oth
10 Male  Second 11"
11 Male  First 11"
12 Male  First 10"
13 Male  Second 10"
14 Male  Second 0™
15 Male  Third o

Cause of
interview father’s death death

17 14 Burning
17 12 Accident
17 13 Apoplexy
17 13 Heart attack
16 12 Heart attack
15 12 Heart attack
15 11 Heart attack
15 12 Accident
15 11 Accident
17 14 Apoplexy
17 13 Accident
16 12 Heart attack
16 13 Drowning
16 11 Heart attack
15 12 Heart attack
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The data were collected through
semi-structured interviews with  the
participants with a general question

about the experience of losing a father
followed by exploratory questions about
academic  factors  influencing  post-
traumatic change. All interviews were
conducted at the time and place chosen
by the participants and upon their informed
consent. Each interview lasted between
45 and 70 minutes, and all interviews
were recorded with the consent of the
participants.

The data were analyzed using Colaizzi’s 7-
step method (25), including word-for-word
transcription of each interview, recording
key phrases from the transcripts as the
primary codes, categorizing the codes,
creating themes by organizing the extracted
categories based on their common themes,
reviewing the content of the themes,
defining and naming them, and providing
detailed descriptions of the phenomenon
under study. The results were organized in
4 main themes and 11 categories as shown
in Table 2.

Table 2. Factors affecting students’ post-traumatic growth
Codes Categories Main themes

The presence of classmates at the memorial ceremony, joint activities
with friends at school, teaching the instructed materials to the
classmate who was absent in the classroom

Not judging the current behavior of the student,
the authorities of mourning stages and psychological reactions,
informing the teacher and other school staff, holding continuous
counseling sessions at school, having contact with the student’s family

Paying attention to the student and understanding and accepting
his/her feelings, not being strict about homework, conveying a sense
of calm in the classroom, the teacher's relationship with the counselor,
injuring about the student's status

Peer support

counselor

Teacher’s empathy

The school
informing Receiving support support
from the school network

The teacher’s

A role
Using humor, the ability to create a happy environment in the Increa_smgj_oy e
happiness in the
classroom
classroom
Receiving positive feedback from the teacher and the school's Satisfaction with
executive staff, teachers’ appropriate and respectful treatment, relationships at school
teacher’s affectionate relationship School
) ) attachment
Feeling relaxed at school, feeling safe at school, school attachment, Love for school
the favorite physical environment of the school
Setting career goals, strengthening motivation and hope for the future Career aspirations
with career goals
More active participation in class discussions and groups, studying Incirneifjg w;t:crjest
more resources on study topics, trying to eliminate weaknesses Y
learning
Referring to a school counselor, getting job information, paying Increased interest in .
. - - . L . ] Academic
attention to recognizing desires and talents, getting familiar with work the chosen field -
: well-being
environments of study
Achieving a top rank in the GPA, improving grades, improving study  Improved academic
methods and curriculum planning performance
Participating in scientific, sports, and artistic activities organized at Part|C|pat|ng_|n
. . o school extracurricular
the school, achieving success and top ranks in competitions L
activities
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In the last step to ensure the robustness
and validity of the data, the four criteria
were used: credibility (allocating sufficient
and appropriate time to collect data and
establish a good relationship with the
participants), confirmability (interest in
the phenomenon in question, conducting
long-term studies, and making effort to
use the views of experts in the field),
dependability (having the analyses reviewed
by an experienced qualitative analyst), and
transferability  (accurate recording and
description of research methods, tools, and
procedures) (26).

Results

Based on the results of data analysis, a total
of 4 main themes and 11 categories were
extracted that can describe the students’
lived experience of academic factors
affecting post-traumatic growth.

The school support network

The analysis of the experiences of a large
number of participants showed that peer
support at school played a very important
role in helping a traumatized student to adapt
to the aftermath of a traumatic event. “My
school friends supported and understood me.
At that time, all my family members were
sad and the situation was terrible. At school,
my mood changed. Well, we're all the
same age. We studied together” (Participant
5).

Some of the students considered going to a
school counselor and receiving professional
advice and help from them as support from
the school staff. “I attended some meetings
with the school counselor because | could
not focus on my school assignments. After
they found out that | had just lost my father,
they understood me and talked to the

teachers about my condition” (Participant 6).
The teacher’s role

Most interviewees talked about the impact of
having a teacher who tries to build a good
relationship to help the affected student. The
analysis of the experiences of many students
showed that if a teacher can fully understand
the situation for an adolescent who has
experienced a sudden loss, the adolescent
will feel more comfortable and secure at
school. “Teachers need to show sympathy
with a student who has run into a problem
like this because the student is preoccupied
with the event. Two of my teachers were like
that, and this made me feel better quickly
and not go through academic failure”
(Participant 13).

After each unpleasant and especially
sudden event, a wave of negative emotions
is created and reduces the affected person’s
motivation and interest. Creating a happy
atmosphere in the classroom by the teacher
and inducing the sense of humor in the
student are some of the factors that helped
the participants a lot. “One of our teachers
in the classroom was very happy, and he
influenced me a lot and helped me feel
happier as | was feeling terrible after the
incident” (Participant 11).

School attachment

School attachment was one of the main
themes identified in this study and
was placed into two categories: Satisfaction
with school relationships and love for
school.

Most of the interviewees stated that they
were satisfied with their relationships at
school with classmates, school staff, and
the teacher, which made the school
atmosphere lovable for them. “At school,
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teachers and children were united and well
connected. The children did not show off
and the teacher treated us well. All in all, |
was and am satisfied with my school
conditions” (Participant 15).

Some of the students pointed to the feeling
of love and peace that the school
environment conveyed to them, “| was more
relaxed and comfortable at school. My
concerns were relieved at school. Talking
to friends and being busy with school
assignments make you not stick to negative
thoughts and not evoke them” (Participant
8).

Academic well-being

The last main topic emerged in this
study from the analysis of the interviews
with the participants was academic well-
being that was categorized into career
aspirations, increased interest in study
and learning, increased interest in the
chosen field of study, improved academic
performance and participating in school
extracurricular activities.

Most students stated that thinking about
their career aspirations and goals gave
them a sense of hope and direction in their
lives, “I wanted to study and have a good
job in the future. So at that time, although I
was very sad, | went to school with love
and | was determined to do my school
homework so that | could build a better
future for myself” (Participant 14).

For some participants, the successful choice
of the major of interest was effective
in increasing their perception of post-
traumatic growth. “l am very happy with
my major and the right choice has made
me feel strong. In fact, | think anyone
who has a good choice will be more

successful, more satisfied, and happier”
(Participant 4).

Most students stated that increased
performance in terms of grade point average
and some academic achievements was
an important factor in post-traumatic
growth. “I fought hard for my studies and
| was able to achieve a lot of success. |
was able to have a good performance
in terms of grade point average and school
grades. The teachers counted on me and
| became more active at school”
(Participant 2).

Some of the interviewees stated that
participating in scientific, sports, and artistic
extracurricular activities organized at school
could be an important factor in their
post-traumatic growth by involving them
in group activities and enabling them
to achieve success. “I'm a member of
young researchers group. | do scientific
research. Well, these research activities
make me feel very strong” (Participant
3).

Discussion

The present study explored the factors
influencing post-traumatic growth among
adolescent students in the aftermath
of the sudden loss of the father.
The findings showed that students
considered different academic factors
to be involved in post-traumatic growth.
These factors were classified into four
main themes, including the school
support network, the teacher role, school
attachment, and academic well-being,
each being further divided into underlying
categories.

Most students considered the school
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support network consisting of peers and
school counselors as a key element in
achieving the post-traumatic growth. By
receiving support in stressful situations,
the student feels he/she is valued and
belongs to a communication network (27-
30). Researchers have stated that this
support is recognized in the form of both
informal and formal sources (31). From
their point of view, the peer group at
school is the best source for the
adolescent’s  self-expression of their
thoughts and feelings about an unfortunate
event, because at this age they have a
stronger emotional attachment to their
friends and classmates. Abedi et al.
concluded that the attitudes of those
around the traumatized person, such
as peers, could facilitate their growth
(32).

According to the findings of the present
study, in addition to having a position
of power, the teacher can act as the
best friend for the affected student and
help him/her to cope with the loss by
showing sympathy and conveying a
sense of compassion to the student. This
can induce a sense of being appreciated
and noticed in the student, contributing
to growth and development and reducing
academic problems faced by a student
whose body and mind are still involved
in reacting to the suffering caused by
the traumatic event (33).

Increasing joy and elation in the classroom
by the teacher is also effective in
suppressing the intensity of the student's
unpleasant emotions. With the teacher's
artistry in creating a happy atmosphere, the
student better manages his/her emotions.
The presence of a sense of humor in
relations is predictive of post-traumatic

growth (34).

Following the results of Jordan's study,
the school, as one of the most important
social bases for adolescents, has a
significant effect on ensuring the
attachment of traumatized students (35).
According to the findings of the present
study, a sense of satisfaction with social
relationships at school is an important
element in school attachment and paves the
way for growth. A study by Crosby et al.
also showed that school attachment
reduces negative post-traumatic symptoms
(36).

According to the findings, career aspirations
motivate students to plan and pursue
more realistic goals for their studies
and future careers. For students, making
a successful choice based on their
abilities and interests gives them a sense
of satisfaction, all ultimately leading
to academic well-being. To our knowledge,
one of the previous studies, emphasizing
the importance of the role of school
in post-traumatic growth, supports the
results of the present study (37).

The study has been conducted in
Isfahan with a qualitative approach.
Therefore, a limitation of the study was
that findings cannot be generalized to all
adolescents with the experiences of a
sudden loss.

Conclusion

According to the results of the study,
it seems schools can play a supportive
role in helping students go through
the post-traumatic growth by emphasizing
the role of teachers, trying to increase
students' attachment to the school, and
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increasing their academic well-being.

Acknowledgments

The authors appreciate all students who
patiently contributed to conducting this
study. This study was approved by the

References

1.

Blaustein ME. Childhood trauma and a
framework for intervention. In E. Rossen &
R. Hull (Eds.), Supporting and educating
traumatized students: a guide for school-based
professionals. Oxford: Oxford University Press;
2013.

McDiarmid L, Taku K. Family-Valued and
personally important posttraumatic growth in
american and japanese adolescents. J Child
Fam Stud. 2017; 26(2):357-369. doi:
10.1007/s10826-016-0565-8.

Malone PA. Counseling adolescents through
loss, grief, and trauma. NY: Routledge; 2016.

Casey B, Jones RM, Levita L, Libby V, Pattwell
SS, Ruberry EJ, et al. The storm and stress of
adolescence: insights from human imaging and
mouse genetics. Dev  Psychobiol. 2010;
52(3):225-235. doi:10.1002/dev.20447.

Yeager K, Roberts A. Crisis intervention
handbook: assessment, treatment, and research.
4th ed. Cary, NC: Oxford University Press;
2015.

Richter D, Lemola S. Growing up with a
single mother and life satisfaction in adulthood:
a test of mediating and moderating factors.
PLOS ONE. 2017; 12(6):e0179639. doi:
10.1371/journal.pone.0179639.

Haravuori H, Suomalainen L, Marttunen M.
Quality of life in adolescents and young adults

after a traumatic experience. Psychiatria
Fennica. 2016; 47: 32-49.

Gershenson S, Tekin E. The effect of
community traumatic events on student

achievement: evidence from the beltway sniper
attacks. Education Finance and Policy. 2018;
13(4), 513-544.

Dickens N. Prevalence of complicated grief

University of Isfahan Ethics Committee
under the code of ethics IR.UI.LREC.1397.082.

Conflict of Interest

The authors declared no conflict of interest.

10.

11.

12.

13.

14.

15.

16.

and posttraumatic stress disorder in children
and adolescents following sibling death. Fam
J. 2014; 22(1): 119-126. doi: 10.1177/
1066480713505066.

Yilmaz M. Growth thgrouh traumatic loss: The
effect of grief-related factors, coping, and
personality on posttraumatic growth. [PhD
Dissertation]. Istanbul: the Bilgi: University of
Istanbul; 2014.

Taku K, Tedeschi RG, Cann A. Relationships
of posttraumatic growth and stress responses
in bereaved young adults. J Loss Trauma.
2015; 20(1):56-71. doi: 10.1080/15325024.
2013.824306.

Tedeschi RG, Shakespeare-Finch J, Taku K,
Calhoun LG. Posttraumatic growth: theory,
research, and applications. New York, NY:
Routledge; 2018.

Calhoun LG, Tedeschi RG. The foundations of
posttraumatic growth: an expanded framework.
Handbook of posttraumatic growth. Mahwabh,
NJ: Erlbaum; 2014.

Calhoun LG, Tedeschi RG, Cann A, Hanks EA.
Positive outcomes following bereavement: paths
to posttraumatic growth. Psychol Belg. 2010;
50(1-2): 125-143.

Taku K, Kilmer RP, Cann A, Tedeschi
RG, Calhoun LG. Exploring posttraumatic

growth in Japanese youth. Psychological
Trauma: Theory, Research, Practice, and
Policy. 2012; 4(4):411-419. doi: 10.1037/
a0024363.

Stein CH, Petrowski CE, Gonzales SM,
Mattei GM, Majcher JH, Froemming MW,
et al. A matter of life and death: understanding
continuing bonds and post-traumatic growth
when young adults experience the loss of
a close friend. J Child Fam Stud 2018;

Journal of Qualitative Research in Health Sciences 2020; 9(2):101-110

108


https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1007%2Fs10826-016-0565-8
https://doi.org/10.1371/journal.pone.0179639
https://doi.org/10.1371/journal.pone.0179639
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1177%2F1066480713505066
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1177%2F1066480713505066
https://psycnet.apa.org/doi/10.1080/15325024.2013.824306
https://psycnet.apa.org/doi/10.1080/15325024.2013.824306
https://psycnet.apa.org/doi/10.1037/a0024363
https://psycnet.apa.org/doi/10.1037/a0024363

School, A Focal Point For Post-Traumatic...

Asgari and Naghavi

27(3):725-738. doi: 10.1007/s10826-017-0943-
X.

17.Taku K, McDiarmid L. Personally important
posttraumatic growth in adolescents: the effect
on self-esteem beyond commonly defined
posttraumatic growth. J Adolesc. 2015; 44: 224-
231.doi:10.1016/j.adolescence.2015.08.001.

18.Ying L, Wang Y, Lin C, Chen C.
Trait resilience moderated the relationships
between PTG and adolescent academic burnout
in a post-disaster context. Pers Indiv Differ.
2016; 90:108-112. doi: 10.1016/j.paid.2015.
10.048.

19. Molinaro ML, Fletcher PC. Taking lemons
and making lemonade: posttraumatic growth
from pediatric cancer. Clin Nurse Spec.
2018; 32(5): 268-278. doi: 10.1097/NUR.
0000000000000397.

20.Ha JY, Sim BY. Needs analysis of
posttraumatic growth program for college
student of school bullying. Advanced Science
and Technology Letters. 2016; 132: 1-6.

21.Leavy P. The Oxford handbook of qualitative
research. Oxford: Oxford University Press;
2014.

22.Creswell JW, Creswell JD. Research design:
qualitative, quantitative, and mixed methods
approach. Thousand Oaks, CA: Sage Publications;
2017.

23.Helgeson VS, Reynolds KA, Tomich PL.
A meta-analytic review of benefit finding
and growth. J Consulti Clin Psychol. 2006;
74(5): 797-816. doi: 10.1037/0022-006X.74.
5.797.

24.Heidarzadeh M, Rassouli M, Shahbolaghi F,
Alavi Majd H, Mirzaei H, Tahmasebi M.
Assessing dimensions of posttraumatic growth
of cancer in survived patients. J Holist Nurs
Midwifery. 2015; 25(2): 33-41.

25.Edward KL, Welch T. The extension of
Colaizzi’s method of phenomenological inquiry.
Contemp Nurse. 2011; 39(2):163-171. doi:
10.5172/conu.2011.163.

26. Lincoln YS, Guba EG. The constructivist credo.
London: Left Coast Press; 2013.

27.Baglama B, Atak IE. Posttraumatic growth and
related factors among postoperative breast
cancer patients. Procedia-Social and Behavioral

Sciences. 2015; 190:448-454. doi: 10.1016/j.
sbspro.2015.05.024.

28.Brooks M, Graham-Kevan N, Robinson S,
Lowe M. Trauma characteristics and posttraumatic
growth: the mediating role of avoidance coping,
intrusive thoughts, and social support. Psychol
Trauma. 2019; 11(2):232-238. doi: 10.1037/
tra0000372.

29.limura S, Taku K. Positive developmental
changes after the transition to high school: is
retrospective growth correlated with measured
changes in the current status of personal
growth? J Youth Adolesc. 2018; 47(6):1192-
1207. doi: 10.1007/s10964-018-0816-7.

30. Sadoughi M, Ghafari O. Relationship between
academic support with academic burnout
among high school students with the mediating
role of quality of life in school. Journal
of School Administration. 2018; 6(1): 206-226.
[In Persian]

31. Schreiber V, Maercker A, Renneberg B. Social
influences on mental health help-seeking after
interpersonal  traumatization: a qualitative
analysis. BMC Public Health. 2010; 10(1):634.
doi: 10.1186/1471-2458-10-634.

32. Abedi H, Hossenigolafshani SZ, Ahmadi F.
Reflection on the experiences of disabled
people: the society as a cause of growth or
barrier. J Qual Res Health Sci. 2013; 2(3): 248-
260. [In Persian]

33.Dods J. Enhancing understanding of the nature
of supportive school-based relationships for
youth who have experienced trauma. Canadian
Journal of Education. 2013; 36(1):71-95.

34.Boerner M, Joseph S, Murphy D. The
association between sense of humor and trauma-
related mental health outcomes: two exploratory
studies. J Loss Trauma. 2017; 22(5):440-52.
doi: 10.1080/15325024.2017.1310504.

35. Jordan JV. Relational-cultural therapy. Washington,
D.C.: American Psychological Association;
2010.

36. Crosby SD, Somers CL, Day AG, Zammit M,
Shier JM, Baroni BA. Examining school
attachment, social support, and trauma
symptomatology among court-involved, female
students. J Child Fam Stud. 2017; 26(9):2539-
2546. doi: 10.1007/s10826-017-0766-9.

109 Journal of Qualitative Research in Health Sciences 2020; 9(2):101-110


https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1016%2Fj.paid.2015.10.048
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1016%2Fj.paid.2015.10.048
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1016%2Fj.sbspro.2015.05.024
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1016%2Fj.sbspro.2015.05.024
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1186%2F1471-2458-10-634
https://doi.org/10.1080/15325024.2017.1310504
https://en.wikipedia.org/wiki/Washington,_D.C.
https://en.wikipedia.org/wiki/Washington,_D.C.

School, A Focal Point For Post-Traumatic... Asgari and Naghavi

37.D’Urso A, Mastroyannopoulou K, Kirby Psychol Psychiatry. 2017; 22(2):301-317.
A. Experiences of posttraumatic growth in doi:10.1177/1359104516660749.
siblings of children with cancer. Clin Child

Journal of Qualitative Research in Health Sciences 2020; 9(2):101-110 110



